
Grade 3 Reading Activities in Section 2
Lesson Resource Instructions Answer Key Page(s)

1 Grade 3 Ready 
Language Handbook 
Lesson 33

• Read the Introduction.

• Complete Guided Practice 
and Independent Practice. 

Guided Practice:

1. First

2. right away

3. down into the ground

4. toward the sunlight

5. often

Independent Practice:

1. B

2. C

3. A

4. A

5.D

31–32
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Lesson Title
Lesson # X.#.#: 

Language Handbook Lesson 33 Words for Time and Space

Words for Time and Space
Lesson 33

How can you help make your writing clear for readers? One way is to 
use words and phrases that explain when and where actions or events take place.

• Words and phrases that tell when show the time events happen or the order in which 
they happen. First, second, next, often, at noon, and in the morning are some words and 
phrases that tell when events happen.

When Plan your garden in the winter.  
 First, decide what to grow.

• Words and phrases that tell where show the position or direction of something. Down, 
around, under, close to, and on the right are some words and phrases that tell where.

Where Vegetables grow best in sunny areas. 
 Some flowers can grow under trees or climb up walls.

Introduction

1          , get a shovel and loosen the soil. (when)

2  Plant your seeds, and be sure to water them  

 . (when)

3  The roots of the tiny seedlings will grow  

  (where)

4  The stems and leaves will grow  

 . (where)

5  Don’t forget to weed your garden  

 . (when)

   Complete each sentence. If the parentheses ( ) say when, add a 
word or phrase that tells when. If they say where, add a word or 
phrase that tells where.

Guided Practice

HINT Think about 
what happens when 
you plant and care 
for a garden. What 
words and phrases 
that tell when or 
where will make the 
steps clear?

2 Grade 3 Ready Reading  
Lesson 7 
Part 1

• Read the Introduction.

• Complete the Think and 
Talk activities. 

Beginning: A mother 
wants her children to stop 
arguing. 

Middle: The mother shows 
her children one stick 
breaks easily. Then she 
shows them a bundle 
cannot be broken. 

End: The mother tells her 
children the meaning of 
the sticks. The children do 
not argue as much. 

33–34

Learning Target
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Introduction

Lesson 7

Read When you recount a story, you are retelling the story in 
your own words. Be sure that you include the key details and 
events that happened in the beginning, middle, and end. Tell the 
events in the sequence, or order, in which they happened.

Read this story. Think about what happens at the beginning, 
middle, and end. Then reread the story. What are the most 
important details?

    A Bundle of Sticks
  Long ago, a mother had three children who were 

always arguing. “Your arguing sounds worse than the 
clucking of all the hens in the world,” their mother told 
them.  She wanted them to stop!

  One day she got an idea. She gathered the children 
around her. Then she took a stick and broke it. “See how 
easy it is to break one stick?” she asked. Then she tied 
three sticks together. She asked each child to try to break 
the sticks. None of the children could break the bundle.

  The mother told the children, “We’re just like the 
sticks. When we don’t stay together, our family is weak. 
When we stay together, nothing can break us apart.”

  The children understood! From that day forward, they 
didn’t argue (as much).

Retell or recount stories from around the world 
by telling key events in the order in which they 
happened.

Recounting Stories

3 Grade 3 Ready Reading  
Lesson 7 
Part 2

• Read “Brother and Sister.”

• Complete Think, Talk, and 
Write activities.   

Middle: (Sister) The sister 
thinks her brother will 
need more money to buy a 
house. She secretly brings 
him an extra bag of rice. 

(Brother) The brother thinks 
his sister will need more 
money to take care of the 
family.  He secretly brings 
her an extra bag of rice. 

End: In the moonlight the 
brother and sister see each 
other. They laugh and the 
mystery is solved.

35–37

Read

Modeled and Guided Instruction
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Genre: Folktale

Brother and 
Sister

a folktale from Korea

1  Long ago, a brother and sister grew rice to sell. !rough the long 
summer, they worked together to care for the rice paddies. In the fall, 
they harvested all the rice and put the rice into bags. Each got the same 
number of bags.

2  A"er one harvest, the brother announced he was soon to be 
married. !e sister knew her brother would need money to buy a new 
house for his bride. She didn’t feel the rice was divided fairly, so that 
night, she took an extra bag of rice to her brother’s house in secret.

3  !e brother, too, felt the rice was not divided fairly. His sister had a 
large family. She would need more rice. So that night, the brother took 
an extra bag to his sister’s house in secret.

4  !e next day, the brother and sister counted their rice bags. Strange! 
Both had the same number as before. So that night, when the moon 
was full, they made another attempt. In the moonlight, the brother 
and sister each saw the other carrying a bag of rice! !ey laughed. 
!e#mystery was solved.

Underline the sentences 
that tell the key events.

Close Reader Habits

Section 2 Table of Contents
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4 Grade 3 Ready Reading  
Lesson 7  
Part 3

• Read “How the Bat Got 
Wings.”

• Complete Think, Talk, and 
Write activities. 

Think: 

1.  3, 2, 1

2. A

38–40

Guided Practice
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Genre: FolktaleRead

How the Bat Got

Wings
a Cherokee Nation tale

1  A long time ago, the bat was a tiny mammal. It had no wings. One day, 
the mammals and birds decided to play a game. !e birds played on one 
team, and the mammals played on the other team.

2  !e bat wanted to play with the mammals, but the mammals laughed at 
her size. “You are too small,” they said.

3  So the bat asked to play with the birds. !e birds said, “You don’t have 
wings, but we can make you some out of a drum.” !e birds stretched the 
skin of a drum into wings.

4  !e birds put the wings on the bat and said, “Flap your wings.” !e bat 
jumped o" a tree and #apped her wings, but she didn’t #y in a straight line 
like the birds. Instead, she #ew every which way in a crazy, zigzag pattern.

5  !e birds let the bat play on their team. Just as she had done before, the 
bat #ew in a crazy, zigzag pattern. !e mammals on the other team could 
not catch the bat. !e bat scored the winning points for the birds.

6  When the game was over, the mammals said, “Who is that superstar on 
your team?”

7  !e birds said, “It is the bat. We gave her wings.”
8  !e mammals did not know what to say. A$er all, they had refused to 

let the tiny bat play on their team. !e mammals had learned their lesson. 
From that day on, they let any animal of any size play on their team.

Which details would you 
include to recount the 
story? Underline the 
most important ones.

Close Reader Habits

5 Grade 3 Ready Reading  
Lesson 7 
Part 4

• Read “True and False.”

• Complete the Think 
activity. 

Think:

1. 2, 1, 6, 4, 3, 5

2.  Part A: B; Part B: “The 
brothers wanted his 
things.”

3. C

4. D

5. A, C

6. C

41–45

Independent Practice

Genre: FolktaleRead

114 Lesson 7 Recounting Stories

1  !ere once were three poor brothers who loved to tell tall tales. !ey 
traveled throughout the countryside telling wild stories. !ey always 
claimed that their tales were true, but no one ever believed them.

2  One day, the three brothers met a rich traveler. !e man was dressed 
in "ne clothes and wore shining jewels. !e brothers wanted his things. 
“Let’s ask him to play a game. Each of the four of us will tell a tale of a 
past adventure. !e rule is that if anyone doubts the truth of another’s 
story, he must become that person’s servant. !e man will never believe 
our stories. Getting him to doubt our stories will be like rolling o# a  
log. He will have to become our servant.”

3  !e others liked this plan. !ey did not want a servant. But they 
wanted the man’s "ne things. !e man agreed to the game.

4  !e "rst brother told a story of how he had climbed a tree and  
could not get down. So he ran to a nearby cottage and borrowed  
a rope.

5  !e second brother told of jumping into the stomach of a tiger  
who wanted to eat him. “I made such a fuss that the tiger spit me  
out,” he$said.

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to figure out what 
they mean.

• fuss

• disbelief
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True or False
a folktale from Myanmar (Burma)

6 Grade 3 Ready Reading  
Lesson 7 
Part 5

• Reread the passage “True 
and False.”

• Complete the Write 
activity.

Answers vary. 46

Recounting Stories Lesson 7
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 Learning Target
Explain why recounting the events in a story will help you 
understand it. 

 

 

 

 

 

Write

7  Short Response Use your own words to recount the folktale. Be 
sure to write about the events in the sequence that they happen in 
the story. 
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7 Practice Assessment • Read “Following the 
Stars.”

• Answer items 1–5.

1. C

2. B

3. Part A: D; Part B: C

4. A

5. C; F

47–51
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Assessment 3

Reading

Read the passage. !en answer the questions that follow.

Following the Stars
by Krista O’Connell

 1  “Wait up!” Robert said,  hurrying along the forest path.
 2  Jake stopped for a moment, letting his eyes adjust to the semi-darkness around him. 
Thankfully, there was plenty of moonlight. “You’re too slow,” he called. “Hurry up!” 
 3  “No, you’re too fast,” Robert replied with a smile. “Slow down!” This was a regular joke 
between the two boys. They had been friends for as long as either could remember. And they 
were as different as they could be. 
� ��� %XW�WKLV�HYHQLQJ��-DNH�ZDVQ·W�LQ�WKH�PRRG�IRU�MRNLQJ��7KH\�ZHUH�FRPSOHWLQJ�WKH�ÀQDO�WHVW�
IRU�WKHLU�VXPPHU�QDWXUH�FDPS��7KH\�KDG�WR�ÀQG�WKH�1RUWK�6WDU�DQG�IROORZ�LW�XQWLO�WKH\�FDPH�WR�
DQ�RSHQ�ÀHOG��7KH�FRXQVHORUV�ZRXOG�EH�ZDLWLQJ�IRU�WKHP�EHVLGH�D�WRDVW\�ZDUP�FDPSÀUH��(DFK�
of the boys wore a whistle. If either blew the whistle, it would be a signal they were lost. 
 5  Robert was calm. He had spent lots of time hiking, even at night. But his friend was in a 
UXVK�DQG�JHWWLQJ�ZRUULHG��7KLV�ZDV�-DNH·V�ÀUVW�WLPH�RXW�RI�WKH�FLW\��+H�ZDQWHG�WR�JHW�WR�WKH�VDIHW\�
RI�WKH�FDPSÀUH�DV�TXLFNO\�DV�KH�FRXOG��´,·P�JRLQJ�WR�EORZ�P\�ZKLVWOH��:KDW�ZHUH�WKH\�WKLQNLQJ�
letting us wander around the woods alone at night?” Jake griped, standing close to Robert.
 6  “Take it easy!” Robert patted Jake on the back. “We just have to use what we learned. 
Let’s break it down into steps. We can do this!” 
 7  Jake took a deep breath. “Okay, okay. I guess we’re not in any danger yet. First things 
ÀUVW��ÀQG�WKH�%LJ�'LSSHU�µ�-DNH�VDLG��7KH�WZR�ER\V�VWRRG�VWLOO�DQG�ORRNHG�XS��)RU�D�PRPHQW��
they forgot about their task and stood in awe of the sight. Away from the lights of the city, the 
black sky was bursting with stars. 
 8  But soon the boys remembered their job and began searching for the stars that formed 
WKH�%LJ�'LSSHU��´7KHUH�µ�5REHUW�VKRXWHG��SRLQWLQJ�KLV�ÀQJHU�DW�D�SDWFK�RI�VWDUV�

8 Grade 3 Ready 
Language Handbook 
Lesson 20 
Possessive Nouns

• Read the Introduction. 

• Complete Guided Practice 
and Independent Practice. 

Guided Practice: 

1. zookeeper’s

2. bunnies’

3. penguin’s

4. foxes’

5. cleaners’

6. guest’s

7. cranes’

8. emu’s

Independent Practice:

1. D, 2. A, 3. C, 4. B, 5. C

52–53
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Lesson Title
Lesson # X.#.#: 

Language Handbook Lesson 20 Possessive Nouns

Possessive Nouns
Lesson 20

Some nouns show that a person or animal owns something. A noun 
that shows ownership is called a possessive noun. For example, the girl’s hat means that the 
girl owns or has the hat. The tiger’s fur means that the fur belongs to the tiger.

• To form the possessive of a singular noun, add an apostrophe (’) and then an -s.

seller + ’s The ticket seller’s booth is at the front of the zoo.

• To form the possessive of a plural noun, add an apostrophe (’) after the -s.

lions + ’ The lions’ area is near the back of the zoo.

Introduction

1  a                  key (zookeeper)

2  several                  ears (bunnies)

3  one                  flippers (penguin)

4  a few                  tails (foxes) 

5  three                  brooms (cleaners)

6  a                  tickets (guest)

7  some                  nests (cranes)

8  an                  egg (emu)

   Write the possessive form of the noun in parentheses ( ) to 
complete each phrase.

Guided Practice

HINT How can 
you tell if the 
possessive noun 
should be singular or 
plural? Look at the 
ending of the noun in 
(!). Also look for clue 
words, such as a, 
one, several, and!few.

9 Practice Assessment • Read “Baby Bird.”

• Complete items 23–26. 

23. A

24. D

25. bird’s

26. B

54–56
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Writing and Research

!is is a rough dra" of a story. It has some mistakes. Read the story. !en answer the questions 
that follow.

Baby Bird

 One day Alec and Molly were walking through the park. Suddenly, they 

saw something move in the grass. It was a baby bird! It was small and round. 

It had fluf f y brown feathers. But its mother was nowhere in sight.

 Alec said “The baby bird must be lost.”

 The children walked closer. The baby bird tried to run away. They could 

see the scared feeling in its eyes.

 Alec and Molly didn’t know what to do. 

 “Let’s pick it up so a cat won’t get it, said Alec.

 But Molly said that would scare the baby bird even more. Let’s hide it 

under a box” she suggested.

 Alec thought that was a bad idea. The mother bird would never find it 

under a box. 

Grade 3 Reading Activities in Section 2 (Cont.)



LESSON 
OVERVIEW

Lesson 2 
Finding Main Ideas and Key Details
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Learning Progression

Grade 2 Grade 4

Students identify the main 
topic of a text as well as 
the focus of each 
paragraph within a text.

Grade 4 increases in 
complexity by requiring 
students to explain how 
the main idea is supported 
by key details. Students 
begin to analyze the 
relationship between the 
main ideas and the details 
that support them.

Learning Progression

Grade 3
Grade 3 introduces the term 
“main idea” and requires 
students to deepen their 
understanding of what a 
text is mostly about. 
Students not only identify 
key details but also explain 
how these details support 
the main idea of a text.

What Is a Community?
by Clayton James

Genre: Social Studies Article

Life in My Village
by Maahe, a 19th-century 

Cheyenne Indian
Genre: Personal Essay

Living in the Clouds
by Jeanette Cannon

Genre: Social Studies Article

Read

Guided Practice

28

Genre: Personal Essay

1  My name is Maahe. I am a Cheyenne Indian. I live with my family on the 
plains. We work hard in my village, but we also have fun. Each morning before 
the sun rises, people in my village build a !re. "en women walk to the stream 
to collect water. "ey use the water to make the morning meal.

2  A#er our morning meal, a man called the crier circles our village on a 
horse. He makes announcements. We all gather to hear the day’s news.

3  A#er cleaning up from our morning meal, the children play games and 
swim. "e women leave camp to gather sticks and roots. "ey tie the$sticks into 
bundles and carry them back to camp on their backs.

4  We live in tipis made of bu%alo hides. We can put them 
up or take them down quickly. "e tipis are our homes. 
Because we follow the bu%alo herds, we move o#en. We can 
pack up our entire village in one hour! Dogs or horses help 
pull all our belongings, including our tipis, on$big sleds.

5  When we hunt bu%alo, both men and women help. "e 
women chase the bu%alo toward the men. "e men use 
their bows and arrows to kill the bu%alo.

6  As evening falls, everyone gets ready for the evening 
meal. We eat, dance, tell stories, and play music. "en 
everyone goes to sleep. We know tomorrow will be 
another busy day!

What is the main idea of 
the passage? Underline 
the key details that 
helped you better 
understand the 
main!idea.

Close Reader Habits

Life in MyVillage
by Maahe, a 19th-century Cheyenne Indian
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Modeled and Guided Instruction

Read
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Genre: Social Studies Article

1  !ink about the people you saw on your way to school today. Maybe 
you saw a bus driver, a police o"cer, or a mail carrier. You probably saw 
business people on their way to work. Once you got to school, you saw 
teachers, other students, 
parents, and the principal. 
All of these people make a 
community. A community 
is a group of people who live 
and work in the same area. 

2  People play di#erent 
parts to make a community. 
For example, bus drivers 
help people get to school or 
work. Police o"cers make 
sure people follow the laws 
and stay safe. Business 
people make or sell the things we buy. Parents and teachers make sure 
children have what they need to learn and be safe. Students learn so they 
can become good parents and workers.

3  You are a part of your community, too. You can do things to make a 
di#erence. You can help keep your neighborhood clean. You can follow 
rules and laws. You can help others who are in need. 

4  Communities work best when people do their jobs and 
help each other. You and everyone around you work together 
to make a community.

Circle the sentence that 
best states the main idea.  
As you reread,!underline 
key details that tell more 
about the main idea.

Close Reader Habits

What Is a Community?
by Clayton James

©Curriculum Associates, LLC Copying is not permitted.

Read

Independent Practice

32 Lesson 2 Finding Main Ideas and Key Details

Genre: Social Studies Article

1  Imagine living in a place so high that clouds are everywhere. And they’re 
not just above you. !ey’re all around you! !is is what life is like in the 
Andes. !e Andes are very high mountains in South America. !e Inca 
people have lived in the Andes Mountains in Peru for over 500 years. But it 
is"not easy to make a living on that rocky mountain land.

Mountain Farming
2  !e mountainsides make farming di#cult. Farmers need a $at area to 

plant. So they cut giant steps into the mountains. !ere they grow hundreds 
of kinds of potatoes. !ey also grow corn, wheat, and grains. Cotton, 
bananas, and sugarcane are common crops, too. 

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to!figure out what 
they!mean.

• difficult

• objects

by Jeanette Cannon

 Living in the

Lesson Text Selections

Modeled and 
Guided Instruction Guided Practice Independent Practice

LSSELA Focus

Lesson Objectives

Academic Talk

See Glossary of Terms, pp. TR2–TR9
• main idea
• key details

• support

Determine the main idea of a text; 
recount the key details and explain  
how they support the main idea. RI.3.2

Reading
• Identify the main idea from a text. 

RI.3.2

• Recount key details and explain how 
they support the main idea of a text. 
RI.3.2

Writing 
• Gather information from sources;  

take brief notes and sort evidence  
into categories. W.3.8

Speaking and Listening 
• Ask questions to check understanding 

of information presented. SL.3.1c

• Explain their own ideas and 
understanding in light of the 
discussion. SL.3.1d

Language 
• Use sentence-level context as a clue  

to the meaning of a word or phrase. 
L.3.4a

• Use academic and domain-specific 
words and phrases. L.3.6

Additional Practice: RI.3.1, RI.3.5, 
RI.3.8, L.3.5a



Lesson 2 Overview
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Lesson Pacing Guide

Day 1 Teacher-Toolbox.com  Interactive Tutorial  

Find Main Ideas and Details—Level C
20 min (optional)

Introduction  pp. 24–25

• Read Finding Main Ideas and Key Details 10 min

• Think 10 min
Graphic Organizer: Main Idea Chart

• Talk 5 min
Quick Write (TRB) 5 min

Day 2 Modeled and Guided Instruction  pp. 26–27, 30

• Read What Is a Community? 10 min

• Think 10 min
Graphic Organizer: Main Idea Chart

• Talk 5 min

• Write Short Response 10 min

Day 3 Guided Practice  pp. 28–29, 31

• Read Life in My Village 10 min

• Think 10 min

• Talk 5 min

• Write Short Response 10 min

Day 4 Independent Practice  pp. 32–37

• Read Living in the Clouds 15 min

• Think 10 min

• Write Short Response 10 min

Day 5 Independent Practice  pp. 32–37

• Review Answer Analysis (TRB) 10 min

• Review Response Analysis (TRB) 10 min

• Assign and Discuss Learning Target 10 min

Language Handbook 
Lesson 28 Root Words, pp. 452–453
20 min (optional)

Whole Class Instruction 30–45 minutes per day

Teacher-led Activities 

Tools for Instruction
• Main Idea and Key Details

Reteach

Ready Reading Prerequisite Lesson
• Grade 2 Lesson 2  Finding the Main Topic

Small Group Differentiation
Teacher-Toolbox.com

Personalized Learning
i-Ready.com

Independent

i-Ready Close Reading Lessons
• Grade 3  Finding Main Ideas and  

Details
• Grade 3  Recounting Key Details
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Introduction
Lesson 2 Finding Main Ideas and Key Details

Lesson 2 Finding Main Ideas and Key Details24

English Language Learners
Build Meaning

Build Background Use a variety of 
strategies to help students understand 
the concepts of main idea and key 
details:

• Preview any vocabulary in the 
passage that students may have 
di!culty with.

• Pair students who share the same 
native language. Allow them to talk 
about and retell the passage in their 
native language. Then discuss the 
passage with them in English.

• When you discuss a passage with 
students, give them enough time to 
gather and express their thoughts 
orally, in drawings, or in writing. 

 Genre Focus
Social Studies Article

Social studies is the study of how people 
in communities relate to one another, 
including how they live, work, and play 
together. Social studies also explores the 
geography of communities. Students 
will read two magazine articles in this 
lesson that presents facts and ideas 
about a topic. The writer of a magazine 
article uses main ideas and key details to 
give readers a greater understanding of 
the topic.

Provide some examples of social 
studies articles in magazines such as 
Cobblestone and Scholastic News that 
you and your students have read in 
class. Reveal that students will soon 
read social studies articles about two 
di"erent communities. 

• Explain to students that in this lesson they will 
learn about figuring out the main idea and key 
details in text.

• Remind students that they learned how to identify 
the topic of a passage. Paragraphs can have topics, 
too. Guide students to understand that the topic is 
what the paragraph is about. The main idea is what 
the author is saying about the topic. Identifying 
the topic will help them figure out the main idea of 
a passage. Then they will look for key details in the 
passage that support the main idea.

• Write the following words on the board:  
Topic: School.

If we were writing an article about our school 
community, school would be the topic. We want 
to say that our school is a community. This is the 
main idea. What are some key details that we 
could include to tell more about our school 
community? (Possible responses: Students work 
and play together. Teachers work together to help 
us learn. The bus driver brings us to school and then 
takes us home. The crossing guards help us safely 
cross the street.)

• Focus students’ attention on the Learning Target. 
Read it aloud to set the purpose for the lesson. 

• Display the Academic Talk words. Tell students to 
listen for these words and their meanings as you 
work through the lesson together. Use the 
Academic Talk Routine on pp. A48–A49.

English Language Learners

 Genre Focus 

Read
• Read aloud the Read section as students follow 

along. Ask students to explain what you read to a 
partner. Clarify any misunderstandings. Restate to 
reinforce:

When you read, finding and retelling the main 
idea and the key details that support it will help 
you understand what the author wants you to 
know. 

• Direct students’ attention to the cartoon. Have 
students read the captions and describe what is 
happening. Then ask them to state the main idea. 

Get Started

Learning Target

24

Introduction

Lesson 2

Read The main idea is what a text is mostly about. Details are all 
the facts and ideas in a passage that support the main idea, or 
help explain it.

Sometimes you will want to retell a passage that you’ve read. 
First, make sure you know the main idea. Then figure out the key 
details, which are the most important facts in the passage.

Read the cartoon below. What is it mostly about?

Retelling the main idea and key details of a text will 
help you understand what you’ve read.

Finding Main Ideas 
and Key Details

People had to chop 
wood for fuel.

Taking farm goods to sell in 
town could take hours. 

Everyone in the family 
had to work.

 Life in the American Colonies 

RI.3.2 Determine the main idea of a text; recount the key details and explain how they 
support the main idea.

24
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Lesson 2

Lesson 2 Finding Main Ideas and Key Details 25

Theme:  World Communities Lesson 2

25

Academic Talk 
Use these phrases and word to talk about the text.

• main idea • key details • support

Think Use key details from the cartoon to complete the 
chart below.

Key Detail Key Detail Key Detail

Main Idea

Talk Discuss the key details you used to complete the chart. How does 
each detail support the main idea?

Life in the colonies was not easy.

People had to chop wood 
for fuel.

It took a long time to get 
to town to sell goods.

Everyone in the family had 
to work.

25

 Monitor Understanding
If… students struggle to identify main ideas and key details,

then… draw a cloud on a large piece of paper. Explain to students 
that the cloud represents the main idea. The raindrops that fall from 
the cloud are the key details. Write the statement, Spiders are special. 
Ask students to provide key details about spiders, such as spiders 
spin webs, spiders have two body parts, spiders have eight legs, 
spiders live all over the world. You may wish to use another example, 
such as Main Idea: I Pack my Lunch; Key Details: peanut butter, bread, 
jelly, water, lunch box, apple, carton of milk. 

Think
• Read aloud the Think section. Explain that the 

chart will help them organize their thinking. 

• Have partners complete the chart. Remind 
students to use the details in the pictures to 
identify the main idea and the key details, or most 
important facts in the cartoon.

• Ask volunteers to share what they wrote in 
their charts. 

• Make certain that students understand that the 
cartoon is mostly about life in the American 
colonies. It shows three di"erent important details 
about what made the colonists’ lives challenging.

Talk
• Read aloud the Talk prompt.

• Have partners discuss the key details they recorded 
in the chart. Encourage them to explain how each 
detail reveals more about the main idea.

• Ask volunteers to share their ideas.

Quick Write Have students write a response 
to the following prompt: 

Think about the topic of lunch. Write a short 
paragraph about Your Favorite Lunch. Be 
sure to include key details that support the 
main idea of your paragraph.

Ask students to share their responses. 

 Monitor Understanding

 

• Invite students to share what they’ve learned so 
far. Encourage them to use the words main idea 
and key details in their explanations.

• Explain to students that when they read social 
studies articles, identifying the main idea and key 
details will help them understand what they read. 

In the next section, we’ll read a social studies 
article and explore finding the main idea and 
key details. Figuring out which details and 
ideas are important will help you better 
understand the information in the text.

Wrap Up
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Genre: Social Studies Article

1  ! ink about the people you saw on your way to school today. Maybe 
you saw a bus driver, a police o"  cer, or a mail carrier. You probably saw 
business people on their way to work. Once you got to school, you saw 
teachers, other students, 
parents, and the principal. 
All of these people make a 
community. A community 
is a group of people who live 
and work in the same area. 

2  People play di# erent 
parts to make a community. 
For example, bus drivers 
help people get to school or 
work. Police o"  cers make 
sure people follow the laws 
and stay safe. Business 
people make or sell the things we buy. Parents and teachers make sure 
children have what they need to learn and be safe. Students learn so they 
can become good parents and workers.

3  You are a part of your community, too. You can do things to make a 
di# erence. You can help keep your neighborhood clean. You can follow 
rules and laws. You can help others who are in need. 

4  Communities work best when people do their jobs and 
help each other. You and everyone around you work together 
to make a community.

Circle the sentence that 
best states the main idea.  
As you reread,!underline 
key details that tell more 
about the main idea.

Close Reader Habits

What Is a Community?
by Clayton James

26

Today you will read an article about some of the 
people in a community. First, you’ll read to 
understand what the author says. Then you’ll read 
to determine the main idea and the key details that 
support it.

Read
• Read aloud the title of the article and call attention 

to the photo. Ask students to predict what the 
article will be about based on the title and photo.

• Have students read the article independently. Tell 
them to circle any confusing words and phrases as 
they read. Remind students to look inside, around, 
and beyond each unknown word to help them 
figure out its meaning. Use the Word Learning 
Routine on pp. A50–A51.

• When students have finished reading, clarify the 
meanings of words and phrases they still find 
confusing. Then use the questions below to 
check understanding. Encourage students to 
identify details in the text that support 
their answers.

What is a community? (a group of people who 
live and work in the same area)
How do bus drivers help their community? 
(They help people get to school or work.)
What is the article mostly about? (The article 
tells about communities.)

English Language Learners

  Word Learning Strategy 

Explore
• Read aloud the Explore question at the top of p. 27 

to set the purpose for the second read. Tell 
students they will need to take a closer look at the 
main idea of the passage and the key details that 
support it. 

• Have students read aloud the Close Reader Habit 
on the lower right of p. 26.

TIP Point out that although a detail is 
interesting, it may not be a key detail because it 
doesn’t support the main idea.

Get Started

English Language Learners
Develop Language

Concept Vocabulary Help students 
understand the jobs and actions 
described in the passage. 

• If possible, display photos of your 
school community, including other 
teachers, bus drivers, and the 
principal. Ask students to identify 
each one and talk about their roles at 
school. Then show generic photos of 
police o!cers, mail carriers, and 
other community workers. Talk about 
how they serve the community. 

• Encourage students to role-play the 
di"erent community jobs they have 
talked about.

 Word Learning Strategy
Context Clues 

• Reread paragraph 1. Direct students’ 
attention to the phrase community.

What does the word community 
mean as it is used in this sentence? 
What words in the sentence help 
you figure out the meaning? (The 
author defines the word in the last 
sentence.) 

• Guide students to  use the last sentence 
in paragraph 1 to generate their own 
definition for the word community. Ask 
how the descriptions of work that 
di"erent people do in paragraph 2 add 
to students’ understanding of what a 
community is. 

• Remind students that when they 
come to an unknown word or phrase, 
they can look around the unknown 
word for clues to its meaning.  
L.3.4a
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What is the main idea of the text, and how do the key 
details support it?

Think

1  Complete the chart with the main idea and key details of the text.

Key DetailKey Detail Key Detail

Main Idea

Talk 

2  One key detail is, “bus drivers help people get to school or work.” 
How does this key detail support the main idea?

Write 

3  Short Response Choose another key detail you wrote in the chart. 
How does it support the main idea? Use the space provided on 
page 30 to write your answer.

HINT What does 
this detail say about 
the parts people play 
in a community?

As you reread the passage, 
ask yourself, “What is it 
mostly about?” Look for a 
sentence that answers this 
question.

Explore

Everyone has a part to play in a community.

Police officers make sure 
people follow laws.

Sample responses shown.

Business people make 
and sell things.

Kids can keep a 
neighborhood clean.

• I know the title of this passage is 
“What is a Community?” The 
passage answers that question by 
giving a definition of the word. 
Then it goes on to tell the 
di"erent ways that people take 
part in their communities. I think 
that may be the main idea of the 
passage, but to be sure, I’ll first 
try to find key details that 
support it.

• Let’s see . . . . Paragraph 2 gives 
lots of details about how people 

with certain jobs take part in their 
communities. For instance, it says 
that police o!cers help by 
making sure people follow laws. 
That seems like a key detail that 
supports the main idea. I’ll add it 
to my chart.

• Now, I’ll look for other key details 
in the passage to add to my chart. 
They’ll help me decide what to 
write as the main idea of the 
passage. Hmm, what else should 
I add?

27

Think Aloud 

Think
• Read aloud the Think section and then reread the 

Explore question. Explain that you will reread the 
second paragraph of the article. Then you will 
model how to identify a key detail to add to the 
chart. Use the Think Aloud to guide your 
modeling.

• Revisit the Explore question. Guide students  
to determine that they need to look for more  
information in the text before they complete 
their charts. 

• Encourage students to work with a partner to 
continue rereading the passage to find and mark 
key details and the main idea. Then have students 
use the information to complete the chart.

• Ask volunteers to share what they wrote in the chart.

• Lead students to see the connection among the 
topic, the main idea, and the key details: The topic 
is what the passage is about (what a community is). 
The main idea shows what the author wants them 
to understand about that topic. The key details 
present important information that supports that 
main idea.

Talk
• Read aloud the Talk prompt. 

• Have partners respond to the prompt. Use the Talk 
Routine on pp. A52–A53.

• Circulate to check that students are discussing and 
writing about how bus drivers do their part to help 
their community. 

Write
• Ask a volunteer to read aloud the Write prompt. 

• Invite a few students to tell what the prompt is 
asking them to do.

• Remind students to read the Hint and to think 
about the main idea in their chart. What makes 
this a key detail? Why is this detail important?

• Have students turn to p. 30 to write their responses.

• Use Review Responses on p. 30 to assess students’ 
writing.

• Ask students to recall the Learning Target. Have 
them explain how identifying the main idea and 
key details helped them understand this social 
studies article.

Wrap Up
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Read

Guided Practice

28

Genre: Personal Essay

1  My name is Maahe. I am a Cheyenne Indian. I live with my family on the 
plains. We work hard in my village, but we also have fun. Each morning before 
the sun rises, people in my village build a $ re. ! en women walk to the stream 
to collect water. ! ey use the water to make the morning meal.

2  A% er our morning meal, a man called the crier circles our village on a 
horse. He makes announcements. We all gather to hear the day’s news.

3  A% er cleaning up from our morning meal, the children play games and 
swim. ! e women leave camp to gather sticks and roots. ! ey tie the&sticks into 
bundles and carry them back to camp on their backs.

4  We live in tipis made of bu# alo hides. We can put them 
up or take them down quickly. ! e tipis are our homes. 
Because we follow the bu# alo herds, we move o% en. We can 
pack up our entire village in one hour! Dogs or horses help 
pull all our belongings, including our tipis, on&big sleds.

5  When we hunt bu# alo, both men and women help. ! e 
women chase the bu# alo toward the men. ! e men use 
their bows and arrows to kill the bu# alo.

6  As evening falls, everyone gets ready for the evening 
meal. We eat, dance, tell stories, and play music. ! en 
everyone goes to sleep. We know tomorrow will be 
another busy day!

What is the main idea of 
the passage? Underline 
the key details that 
helped you better 
understand the 
main!idea.

Close Reader Habits

Life in MyVillage
by Maahe, a 19th-century Cheyenne Indian

28

Today you will read a personal essay about a social 
studies topic. It tells about a Native American 
community. First you will read to understand what 
the essay is about. Then you will reread with a 
partner to identify the main idea and details. 

Read
• Read aloud the title of the passage. Then read the 

author’s name and background. Point out that the 
author lived in the 19th century. Explain that it is 
now the 21st century. Help students understand 
how many years have passed since Maahe wrote 
this essay. 

• Have students predict what the selection will be 
about based on the title and the photo.

• Read to Understand Have students read the 
selection independently to understand what the 
text says. Tell them to note any confusing words or 
phrases as they read, and to look inside, around, 
and beyond each unknown word to try to find its 
meaning. 

• When students have finished reading, clarify the 
meanings of words and phrases students still find 
confusing. Then use the questions below to check 
understanding. Encourage students to identify 
details in the text that support their answers. 

Who was Maahe? (a Cheyenne Indian who 
described life in her village) 
What did children do for fun? (play games  
and swim)
Why did the Cheyenne move their villages? (to 
follow the bu!alo herds)
What is the essay mostly about? (It is about 
how a Cheyenne community lived in the past.)

English Language Learners 

 Word Learning Strategy 

• Read to Analyze Read aloud the Close Reader 
Habit on the lower right of page 28 to set the 
purpose for the second read. Then have students 
reread the selection with a partner and discuss any 
questions they might have.

Get Started

English Language Learners
Develop Language

Concept Vocabulary Download and 
share information from the Internet 
about the Cheyenne people, including 
historical photos of villages and 
bu"alo herds. 

• Point out the area of the Great Plains 
on a United States map, which 
includes parts of North Dakota, South 
Dakota, Wyoming, Colorado, 
Nebraska, Oklahoma, Kansas, New 
Mexico, and Texas. Explain that 
Cheyenne communities were located 
in parts of this area.

• Ask students to compare the 
Cheyenne communities in the past to 
their own communities; for example, 
talk about the di"erences in shelter 
and transportation.  

 Word Learning Strategy
Context Clues

• Ask students to look at the photo and 
listen as you read aloud the first 
paragraph.

What does the word plains mean 
in this sentence: “I live with my 
family on the plains.” (Possible 
response: an open area with grass) 
How did the words in the 
sentence and the photo help you 
figure out the meaning? (The 
photo shows a tipi on a flat, grassy 
area. The plains are the place where 
the family lives.)

• Explain that many words, like plain, 
have more than one meaning. The 
meaning depends on how the word is 
used in the text. Point out that plain 
also sounds like the word plane, which 
has a di"erent spelling and meaning. 
L.3.4a
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Think

1  This question has two parts. Answer Part A. Then answer Part B.

Part A
What is the main idea of “Life in My Village”?

A People in the village work hard but also have fun.

B People in the village build a fire each morning.

C The people live in tipis made of buffalo hides.

D Women in the village make the morning meal.

Part B
Which sentence from the passage best supports your answer 
in Part A?

A “After our morning meal, a man called the crier circles our 
village on a horse.”

B “After cleaning up from our morning meal, the children play 
games and swim.”

C “Because we follow the buffalo herds, we move often.”

D “When we hunt buffalo, both men and women help.”

Talk 

2  What is the main idea of paragraph 5? What details in the paragraph 
support that idea?

Write 

3  Short Response Reread paragraph 4. Retell key details that show 
why the Cheyenne felt their tipis made good homes. Use the space 
provided on page 31 to write your answer.

HINT Reread the 
text to find key details 
about the tipis.

A paragraph can have 
a main idea too. Pay 
attention to the key 
details in the 
paragraph. What 
idea!do they all 
help!explain?

29

 Monitor Understanding
If…  students have di!culty 
finding text evidence,

then… guide them in creating and 
completing a graphic organizer 
similar to the one on page 25. Read 
paragraph 5. Ask students to 
explain in their own words what 
the paragraph is mostly about. 
Then reread it, stopping to ask 
students what the role of each 
sentence is. For each sentence, say:

Does this sentence belong in 
the chart? If it does, where will 
you write it?

Think
• Have students work with a partner to complete 

items 1 and 2. Draw attention to the boldface word 
best in item 1, Part B.

TIP Remind students that rereading the passage 
can help them locate key details that lead to 
the main idea. 

Answer Analysis 
When students have finished, discuss correct and 
incorrect responses.

1  Part A 
The correct choice is A. All of the key details in 
the passage provide examples of both the work 
and the fun. 

• B, C, and D are incorrect because they are all 
details that support the main idea. 

 Part B 
The correct choice is B. The sentence that 
shows both the hard work and the fun. 

• A and D describe only work. 

• C tells why the people move often.
DOK 2

 Integrating Standards

Talk
• Have partners discuss the prompt. Remind students 

to support their ideas with key details from the text. 

• Circulate to clarify misunderstandings. 

 Monitor Understanding

Write
• Ask a volunteer to read aloud the Write prompt.

• Invite students to tell what the prompt is asking them 
to write about. Make sure students understand that 
they need to retell key details from the text.

• Call attention to the HINT. 

• Have students turn to p. 31 to write their responses. 

• Use Review Responses on p. 31 to assess students’ 
writing.

• Ask students to explain how identifying the main 
idea and key details in this passage help them 
understand it.

Wrap Up

 Integrating Standards
Use the following questions to further 
students’ understanding of the essay.

• Compare and contrast the work 
of Cheyenne men and women in 
hunting bu!alo. (Both men and 
women help with the hunt. The men 
kill the bu!alo and the women help 
by chasing the bu!alo toward the 
men.)  
DOK 2 RI.3.1

• What do Cheyenne women do 
after the morning meal? (They 
leave camp to gather sticks and 
roots, which they tie into bundles. 
Then the women carry the bundles 
back to the village.)  
DOK 2 RI.3.8
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Don’t forget to check 
your writing.

3  Short Response Choose another key detail you wrote in 
the chart. How does it support the main idea?

 

 

 

 

 

 

 

 

 

 

Write Use the space below to write your answer to the question on page 27.

HINT What does this 
detail say about the 
parts people play in a 
community?

What Is a Community?

Sample response:   Kids, too, can be part of a community.  We can do our part by 

following rules, keeping the neighborhood clean, and helping our neighbors.  

This is an example of how everyone has a part to play in making a community.

30

Write
• Remember to use the Response-Writing Routine 

on pp. A54–A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses.

3  Responses may vary but should include another 
detail from the chart and an explanation of how 
it supports the main idea. See the sample 
response on the student book page. 
DOK 2
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Scaffolding Support for Reluctant Writers
If students are having a di!cult time getting started, use the 
strategies below. Work individually with struggling students, 
or have students work with partners.

• Circle the verbs in the prompt that tell you what to do, such 
as describe, explain, or compare.

• Underline words and phrases in the prompt that show what 
information you need to provide in your response, such as 
causes, reasons, or character traits.

• Talk about the details from the text that you will include in 
your response.

• Explain aloud how you will respond to the prompt.



©Curriculum Associates, LLC Copying is not permitted

Guided Practice

31

Finding Main Ideas and Key Details Lesson 2

31Lesson 2 Finding Main Ideas and Key DetailsLesson 2 Finding Main Ideas and Key Details

Guided Practice
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Check Your Writing
 Did you read the prompt carefully?

 Did you put the prompt in your own words?

 Did you use the best evidence from the text to support your ideas? 

 Are your ideas clearly organized? 

 Did you write in clear and complete sentences? 

 Did you check your spelling and punctuation?

Write Use the space below to write your answer to the question on p. 29. 

3  Short Response Reread paragraph 4. Retell key details that 
show why the Cheyenne felt their tipis made good homes.

 

 

 

 

 

 

 

 

 

 

Life in MyVillage
HINT Reread the text 
to find key details 
about the tipis.

Sample response: The tipis are good homes for people in the village. They can be 

made from things the Cheyenne have. They can be taken down and moved 

quickly. This is important because the people follow the buffalo herds, which they 

hunt for food.

Teacher Notes

31

Write
• Remember to use the Response-Writing Routine 

on pp. A54–A55.

Review Responses
After students complete the writing activity, help 
them evaluate their responses.

3  Responses may vary, but students should 
include the details that explain why tipis were 
good homes. Be certain responses are drawn 
from details in the text. 
DOK 2
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Read
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Genre: Social Studies Article

1  Imagine living in a place so high that clouds are everywhere. And they’re 
not just above you. ! ey’re all around you! ! is is what life is like in the 
Andes. ! e Andes are very high mountains in South America. ! e Inca 
people have lived in the Andes Mountains in Peru for over 500 years. But it 
is&not easy to make a living on that rocky mountain land.

Mountain Farming
2  ! e mountainsides make farming di"  cult. Farmers need a ' at area to 

plant. So they cut giant steps into the mountains. ! ere they grow hundreds 
of kinds of potatoes. ! ey also grow corn, wheat, and grains. Cotton, 
bananas, and sugarcane are common crops, too. 

WORDS TO KNOW
As you read, look 
inside, around, and 
beyond these words 
to!figure out what 
they!mean.

• difficult

• objects

by Jeanette Cannon

 Living in the

32

Today you are going to read a social studies article 
and use what you have learned about finding the 
main idea and key details to understand it.

• Ask volunteers to explain how identifying the main 
idea and key details helps readers understand a 
social studies article. Encourage students to use 
the Academic Talk words and phrases in their 
responses. 

English Language Learners

Read
You are going to read the social sciences article 
independently and use what you have learned to 
think and write about the text. As you read, 
remember to think about the topic, what the 
author wants you to understand, and the key 
details that say more about the main idea. 

• Read aloud the title of the passage and then 
encourage students to preview the text, paying 
close attention to the photograph, the headings, 
and the map.

• Call attention to the Words to Know in the upper 
left of p. 32. 

• If your students need support in reading the 
passage, you may wish to use the Monitor 
Understanding suggestions.

• When students have finished, have them complete 
the Think and Write sections.

 Monitor Understanding

Get Started

English Language Learners
Build Meaning

Text Features Have students preview the social studies article 
“Living in the Clouds.” Ask students to point out text features 
that will help them understand the article, such as the 
photographs, map, and headings. Read aloud the first heading, 
“Mountain Farming” and initiate a discussion using the following 
questions: 

• What do you think paragraphs 2 and 3 will mostly be 
about?

• What questions do you have about the text before 
you!read?

List students’ questions. Then read aloud the title and 
paragraph 1 to make sure that students can identify the topic 
of the article.



©Curriculum Associates, LLC Copying is not permitted

Lesson 2

33Lesson 2 Finding Main Ideas and Key Details©Curriculum Associates, LLC Copying is not permitted

North
America

Central
America

South
America

Andes
Mountains

Machu
Picchu

Atlantic
Ocean

Pacific
Ocean

Peru

Finding Main Ideas and Key Details Lesson 2

3  ! e Incas raise sheep, llamas, guinea pigs, and 
alpacas. Llamas were important to the Inca people 
500 years ago and still are today. ! e animals are very 
surefooted. ! is means they do not easily trip or fall. 
! e farmers use them to carry heavy loads through 
the mountains. People also drink the llama’s milk. 

Made in Peru
4  Beautiful handmade objects come from Peru. 

Many of them are made from the so%  wool of llamas 
and alpacas. Spinners spin the wool into threads 
or yarn. ! e yarn is used for colorful sweaters and 
scarves. Weavers also form cloth from the threads. 
! e cloth is used to make blankets, handbags, 
and hats. 

Ancient Cities
5  Visitors come to Peru to see things they could not 

see anywhere else. One of the most famous places is Machu Picchu. 
! e Incas carved this city on a mountaintop. People can walk there 
using the same trail the Incas used 500 years ago. ! e city and trail are 
kept very clean. Hikers and campers have to take their trash with them. 
Many people come every year. It is worth sore legs to see the ruins of 
this beautiful Inca city.

Peru’s Garden of Eden
6  Peru is also home to beautiful Manu. Manu is one of the world’s 

great rain forests. But too many of the trees there were being cut down. 
Some people are trying to stop more damage from happening. One 
reason is that rain forests are home to animals and plants that do not 
live anywhere else. 

7  Life can be hard in the Andes. Still, the Inca people make the most 
of what the land o# ers. And more and more visitors are learning what 
life is like near the clouds.

33
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 Monitor Understanding
If… students struggle to read and understand the passage,

then… use these sca"olding suggestions:

Question the Text Preview the text with 
students:

• What types of text features has the 
author included? (photographs, a map, 
headings)

• Based on the title of the passage and 
text features, what do you predict the 
article will be about?

• What questions do you have about the 
text?

Vocabulary Support Define words that 
may interfere with comprehension, such as 
hikers, campers, sore, and damage.

Read Aloud While students are reading, 
read aloud the text with them. 

Check Understanding Use the questions 
below to check understanding. Encourage 
students to cite details from the text.

• Where do the Inca people live? (the 
Andes Mountains in Peru)

• How do the Inca people use llamas? (to 
carry loads and to provide milk and wool)

• What is the article mostly about? (a 
description of the Andes and the people 
who live and visit there)

©Curriculum Associates, LLC Copying is not permitted

After students have read the passage, use these 
questions to discuss the passage with them.

• Why are the Incas described as living in the 
clouds? (The Inca people live high in the Andes 
Mountains of South America. The mountains are so 
high that they are covered in clouds.)   
DOK 2 RI.3.1

• Which part of the passage is about crafts the 
Incas make by hand? Use text features to 
support your answer. (Paragraph 4 includes details 
about handmade objects, such as sweaters, blankets, 
and scarves that are made in the Andes. The heading 
for this paragraph is “Made in Peru.”) 
DOK 1 RI.3.5

• What does the author mean when she says that 
it is “worth sore legs” to see Machu Picchu? 
What does this phrase mean? (The author means 
that it is important enough for people to put in the 
extra e!ort to make the climb. The author says that 
Machu Picchu is di"cult to get to, but it is so 
beautiful and important that people should go 
there.) 
DOK 2 L.3.5a

Integrating Standards
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Think Use what you learned from reading the selection to respond to 
these questions.

1  What is the main idea of the entire passage?

A The Incas raise sheep, llamas, and other animals.

B The Incas make beautiful handmade crafts.

C The Incas are working to protect the Manu rain forest.

D The Incas live high in the Andes Mountains of Peru.

2  This question has two parts. First, answer Part A. Then answer Part B.

Part A
Which sentence best states the main idea of the section 
“Mountain Farming”?

A The Inca people have lived in the Andes Mountains for over 
500 years.

B Farming is hard work in the Andes.

C A number of different crops are grown in the mountains.

D Llamas are used to carry heavy loads through the mountains.

Part B
Which two sentences from the passage best support your answer 
to Part A?

A “The Andes are very high mountains in South America.”

B “The mountainsides make farming difficult.”

C “The Incas raise sheep, llamas, guinea pigs, and alpacas.”

D “Beautiful handmade objects come from Peru.”

E “So they cut giant steps into the mountains.”

F “There they grow hundreds of kinds of potatoes.”
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 Monitor Understanding
If…  students struggle to complete the activities, 

then…  you may wish to use the following suggestions: 

Read Aloud Activities 
• As you read, have students note any unfamiliar words or 

phrases. Clarify any misunderstandings. 

• Discuss each activity with students to make certain they 
understand the expectation. 

Reread the Text  
• Have students complete a Main Ideas and Key Details 

chart as they reread. 

• Have partners use the their charts to retell the main idea 
and key details to help them summarize the text.

Think
• Use the Monitor Understanding suggestions  

to support students in completing items 1–6.

 Monitor Understanding

Answer Analysis
• When students have finished, use the Answer 

Analysis to discuss correct and incorrect responses. 

1  The correct choice is D. It states the main idea, 
describing the contents of the whole text, which 
is about where the Incas live. The other choices 
are details from the text. 

DOK 2 RI.3.2

2  Part A  
The correct choice is B. It tells what the  
section is mostly about.

• A is in a di"erent paragraph.

• C and D are key details about farming, but  
they do not capture the main idea. 

 Part B  
The correct answer choices are B and E. B and 
E show di!cult parts of the farmer’s job.

• A, C, and D are all details from the passage but 
do not tie to the hard work of the farmer.

• F is related to farming but not to the di!cult 
nature of the job.

DOK 3 RI.3.2
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3  Which sentence states the main idea of paragraph 3?

A “The Incas raise sheep, llamas, guinea pigs, and alpacas.”

B “Llamas were important to the Inca people 500 years ago and 
still are today.”

C “The farmers use them to carry heavy loads through the 
mountains.”

D “The animals [llamas] are very surefooted.”

4  How do the key details in paragraph 4 support its main idea?

A They describe different objects that are made.

B They describe how sheep and alpaca wool is used.

C They explain how wool is made into thread and yarn.

D They describe what spinners and weavers do.

5  Read this sentence from paragraph 5 of the passage. 

It is worth sore legs to see the ruins of this beautiful Inca city.

What does ruins mean in this context?

A a place that has been destroyed

B stones used to pave roads

C what is left of old buildings

D objects that were once used

35

3  The correct choice is B. Most of the other 
details in the paragraph support B.

• A is incorrect because most of the paragraph 
has to do with only llamas.

• C and D are incorrect because they are 
examples of why the llama is important.

DOK 3 RI.3.2

4  The correct choice is A. The main idea of the 
paragraph is that beautiful handmade objects 
come from Peru, and Choice A describes what 
those objects are. 

• B and C are specific details from the paragraph 
but do not mention the beautiful objects.

• D is incorrect. Spinners and weavers are 
mentioned, but this detail does not support 
the main idea.

DOK 3 RI.3.2

5  The correct choice is C. 

• A is incorrect because there is no mention of 
the city being destroyed.

• B and D are incorrect because they do not fit 
the context. They are not things that make the 
city worth visiting.

DOK 2 L.3.4a
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6  The following question has two parts. First, answer Part A. Then 
answer Part B.

Part A
Reread paragraph 6.

Peru is also home to beautiful Manu. Manu is one of the 
world’s great rain forests. But too many of the trees there were 
being cut down. Some people are trying to stop more damage 
from happening. One reason is that rain forests are home to 
animals and plants that do not live anywhere else. 

Which sentence best describes the main idea of the paragraph?

A There are several great rain forests in the world.

B Many animals and plants live in the rain forest.

C  The rain forest needs to be protected.

D Tourists visit the rain forest.

Part B
Underline two key details in the paragraph that best support your 
answer for Part A.
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 Monitor Understanding
If… students don’t understand the writing task,        

then… read aloud the writing prompt. Use the following 
questions to help students get started. 

• What is the prompt asking you to write about? 

• Do you need to reread the text to find more 
information? 

• How will you identify the information you need 
to!include? 

• Have partners talk about how they will organize their 
responses.

• Provide a graphic organizer to assist students, if needed.

6  Part A 
The correct choice is C. Most of the details in 
the paragraph show that the rain forest is 
important, and that it is in danger. 

• A, B, and D are a few of those details, but they 
are not the main idea.

 Part B  
Students should underline sentences 3 and 5.

• Sentence 3 explains what is happening to the 
rain forest. 

• Sentence 5 explains the impact on animals  
and plants. The details in the other sentences 
do not explain why the rain forest needs to  
be protected.

DOK 3 RI.3.2
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 Learning Target
Explain how retelling key details can help you understand the 
main idea of a text.

Write 

7  Short Response What is the main idea of the section “Made in 
Peru”? Use details from the passage to support your answer.
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Sample response: Key details are used to help explain a main 

idea. Key details may describe something. They can show how 

things work. They may be examples. Each type of detail adds to 

my understanding. So if I retell the key details, I will learn more 

about the main idea.  

Sample response: The main idea of “Made in Peru” is that many 

beautiful handmade objects come from Peru. The writer uses 

details about how the objects are made to support that main 

idea. She describes how the wool of llamas and alpacas is made 

into yarn and cloth and then used to make sweaters, scarves, 

baskets, handbags, and hats.

37

7  2-Point Writing Rubric

Points Focus Evidence Organization

2 My answer does 
exactly what the 
prompt asked me 
to do.

My answer is 
supported with 
plenty of details 
from the text.

My ideas are clear 
and in a logical 
order.

1 Some of my 
answer does not 
relate to the 
prompt.

My answer is 
missing some 
important details 
from the text.

Some of my ideas 
are unclear and 
out of order.

0 My answer does 
not make sense.

My answer does 
not have any 
details from the 
text.

My ideas are 
unclear and not in 
any order.

Write
• Tell students that using what they read, they will 

plan and compose a short response to the writing 
prompt. 

 Monitor Understanding

Review Responses
When students have completed the writing activity, 
help them evaluate their responses. 

7  Display or pass out copies of the reproducible 
2-Point Writing Rubric on p. TR10. Have 
students use the rubric to individually assess 
their writing and revise as needed.

 When students have finished their revisions, 
evaluate their responses. The main idea of 
“Made in Peru” is that many beautiful handmade 
objects come from Peru. The writer uses details 
about how the objects are made to support that 
main idea. She describes how the wool of llamas 
and alpacas is made into yarn and cloth and 
then used to make sweaters, scarves, baskets, 
handbags, and hats. 
DOK 3 RI.3.2, W.3.8

Learning Target
• Have each student respond in writing to the 

Learning Target prompt.

• When students have finished have them share 
their responses. This may be done with a partner 
in small groups, or as a whole class.

Wrap Up
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 Read the history article. Then answer the questions that follow.

Race to the Rescue
by Lisa Torrey

1 In the winter of 1925, a deadly disease broke out in Nome, Alaska. The disease was a 
serious threat to the children who lived there. Only one kind of medicine could stop the 
disease from spreading. However, the medicine was in Anchorage, Alaska. Anchorage 
was nearly 1,000 miles away from Nome.

2 People were in a hurry to get the medicine from Anchorage to Nome. There was an old 
mail route called the Iditarod Trail. It linked the two towns. But the trip along the route 
would be very hard. The route was covered with snow and ice. The howling winds were 
bitter cold. Rough mountains covered part of the route.

3 Their only hope was to use sled dogs. Sled dogs could endure the long, cold journey. 
They could get the medicine quickly to Nome.

Statue of Balto in New York City

 The Journey Begins 

4 More than 20 mushers, or drivers, put together teams of sled dogs. Each team played a 
key part in the relay to race the medicine to Nome. The ! rst team soon left Anchorage on 
the ! rst leg of the trip.

©Curriculum Associates, LLC Copying is not permitted
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5 Reporters wrote articles about the heroic race to deliver the medicine to Nome. People 
all around the world read these reports in newspapers. They followed each leg of the 
journey. They became caught up in the drama that was taking place in Alaska. They 
cheered for the dog sled teams. 

 Balto Leads the Way

6 Amazingly, the team on the ! nal stretch of the journey arrived in Nome only six days 
later. The musher drove his dog sled team into Nome on February 2, 1925. The team 
brought the medicine that would keep the children in Nome safe.

7 A husky named Balto was at the lead. Soon people all over the world saw pictures of 
Balto. People everywhere recognized his black furry face and sparkling eyes. In 1926, 
a group of people built a statue in honor of Balto. They placed the statue in Central Park 
in New York City. Balto died in 1933.

8 Over forty years later, people in Alaska wanted to honor the heroic race that brought the 
medicine to Nome. They also wanted the race to celebrate Alaska and the important 
role of sled dogs.

9 The Alaskans held a sled dog race in 1967. It was a much shorter distance compared 
to the 1925 route. The ! rst of! cial Iditarod race was held in 1973. The trail covers 
nearly 1,200 miles. The race has been held every year since. Mushers and their 
teams of sled dogs come from all over to compete. It is called “The Last Great Race 
on Earth.”

A dog sled team running in the Iditarod race.

67
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1. Part A

What is the main idea of the article?

! Trips between Anchorage and other towns in Alaska can be long, hard, and 
dangerous.

" A dog named Balto became popular with people everywhere, so a statue of him 
was made.

# What started as a race to rescue the children of Nome grew into a famous sled 
dog race.

$ “The Last Great Race on Earth” is held every year to honor Alaskan mushers and 
their dog teams.

Part B

Which sentence from the article best supports the answer to Part A?

! “The ! rst team soon left Anchorage on the ! rst leg of the trip.”

" “The team brought the medicine that would keep the children in Nome safe.”

# “A husky named Balto was at the lead.”

$ “They also wanted the race to celebrate Alaska and the important role of 
sled dogs.”

2. Which two sentences from the article best explain why it was important to get 
medicine to Nome quickly?

! “The disease was a serious threat to the children who lived there.”

" “People were in a hurry to get the medicine from Anchorage to Nome.”

# “Each team played a key part in the relay to race the medicine to Nome.”

$ “Reporters wrote articles about the heroic race to deliver the medicine to Nome.”

% “In the winter of 1925, a deadly disease broke out in Nome, Alaska.”

68

Answer Analysis 
When students have completed the Interim 
Assessment, discuss correct and incorrect responses.

1  Part A
 The correct choice is C. The article describes 

the original race by dog teams to take medicine 
from Anchorage to Nome as well as subsequent 
events leading to a famous race for sled dog 
teams held every year.

• A, B, and D are incorrect. They describe 
key details from the article, not the focus of 
the article.

 Part B
 The correct choice is B. The sentence is 

evidence telling about the dog sled team that 
saved the children of Nome by bringing 
medicine to them.

• A tells only about one part of the first trip.

• C is a detail in the passage, but it’s not the 
main idea.

• D tells the reasons for holding the modern race, 
which is not the focus of the entire passage.

DOK 2 RI.3.2, RI.3.1

2  The correct choices are A and E. Without the 
medicine, children’s lives were in danger from a 
deadly disease.

• B states that people were in a hurry to deliver 
the medicine, but does not explain why. 

• C does not explain why it was so urgent to get 
the medicine to Nome. 

• D only explains how information about the 
heroic race was reported. 

DOK 1 RI.3.1
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3. Which two events happened after Balto’s team brought medicine to Nome?

! Reporters wrote articles about the race to deliver the medicine.

" A terrible sickness broke out in Alaska.

# A statue was built to honor Balto, the lead dog.

$ People built a dog sled trail from Anchorage to Nome.

% Alaskans decided to hold a dog sled race every year.

4. Part A

What does the text in paragraph 5 of the article mostly tell about?

! It explains how far the dog sled teams traveled.

" It explains how the dog sled teams became famous.

# It describes the route the dog sled teams took to Nome.

$ It describes the problems the dog sled teams faced.

Part B

Which sentences best support the answer to Part A? Choose three answers.

! “Reporters wrote articles about  . . .  the race to deliver the medicine . . . .”

" “People all around the world read these reports in newspapers.”

# “The ! rst team soon left Anchorage on the ! rst leg of the trip.”

$ “[People] became caught up in the drama that was taking place in Alaska.”

% “People everywhere recognized [Balto’s] black furry face and sparkling eyes.”

69

3  The correct choices are C and E. Building a 
statue of Balto and deciding to hold an annual 
dog sled race are events that occurred years after 
the dog teams brought the medicine to Nome.

• A and B are incorrect because they are events that 
occurred before the medicine arrived in Nome.

• D is a statement that is not supported by details 
in the article.

DOK 2 RI.3.3

4  Part A
 The correct choice is B. The text in paragraph 5 

explains how the dog sled teams became famous. 
People around the world read about the teams 
in newspapers, began following each part of the 
journey, and “became caught up in the drama” 
of the race.

• A is a detail in the first paragraph of the passage.

• C and D are not details in the paragraph.

 Part B
 The correct choices are A, B, and D. All three 

of these sentences from paragraph 5 help to 
explain how the dog sled teams became famous. 

• C is incorrect because it does not support how 
the dog sled teams became famous.

• E describes an e!ect of the dog sled teams 
becoming famous, but it is not a detail 
included in paragraph 5.

DOK 2 RI.3.1
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 Read the science article. Then answer the questions that follow.

The Strange Power of Volcanoes
by Magnus Krako

Photo taken 16 days after the Surtsey eruption 
in 1963.

1 In 1963, a ship’s captain sailing near Iceland saw smoke rising from the sea. He thought 
it was a ship on ! re, but what he found was much stranger. Lava, or liquid rock, was 
shooting up to the water’s surface from below. Ash, tiny bits of rock crushed to a 
powder, also shot up to the surface. This eruption went on for more than three years. 
When it was over, all that lava had formed a new island called Surtsey.

2 Surtsey was born from a volcano. Volcanoes are found all over the world. They can be 
underwater or on land. They can also be found in deserts or jungles. Volcanoes can 
create new islands. They can also destroy things when red-hot lava pours out of them.

3  Volcanoes are mostly the same on the inside. A long skinny tube called a pipe forms the 
center of a volcano. The pipe starts at a pool of hot, liquid rock called a magma 
chamber. The pipe goes all the way up to the crater. The crater is the opening at the top 
of the volcano. This is where the volcano’s vent is found. The vent is a crack in Earth’s 
surface. It lets smoke, ash, and lava out of the volcano. 

4  To understand how a volcano erupts, or explodes, think about a bottle of soda. When 
you shake soda in a closed bottle, bubbles form. The bubbles create a special kind of 
gas. As more bubbles form, more gas forms. Inside the bottle, the gas and bubbles 
press harder and harder against the sides of the bottle. This pressure builds and builds. 
Finally, when the lid is taken off, the soda sprays out. 
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5 This is how a volcano works. Hot, liquid rock makes different gases. The pressure from 
these gases builds up. When the pressure gets too great, the gases push up the pipe 
and through the vent. The gas pushes other things out with it. Sometimes hot, liquid lava 
sprays out of the vent. Sometimes tiny bits of rock blast in a huge ash cloud. Not all 
volcanic eruptions are the same. Some are quick and loud. Others move more slowly 
with lava that " ows like thick honey. 

6 The ash from volcanic eruptions can change Earth’s weather. In April 1815, Mount 
Tambora in the Paci! c Ocean erupted. It was one of the biggest volcanic eruptions of all 
time. It sent a huge ash cloud into the sky. For more than a year, the weather everywhere 
on Earth was different. Summers were cold and cloudy. Snow fell and lakes froze, even 
in June! All this because a volcano erupted!

!

Smoke, Ash,
and Lava

Crater with Vent

Pipe

Magma
chamber
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5. Choose two questions that can be answered by reading paragraph 2 of 
“The Strange Power of Volcanoes.”

! Where are volcanoes found?

" How can volcanoes affect the world?

# How do volcanoes erupt?

$ When was Surtsey formed?

% What is lava made from?

& How do volcanoes form in deserts?

6. Part A

Read these sentences from paragraph 1.

Lava, or liquid rock, was shooting up to the water’s surface from below. 
Ash, tiny bits of rock crushed to a powder, also shot up to the surface.

What is the meaning of surface as it is used in these sentences?

! to come into sight

" to break through

# the middle part of something

$ the top part of something

Part B 

Which two phrases help the reader understand the meaning of surface?

! “from below”

" “crushed to a powder”

# “liquid rock”

$ “tiny bits of rock”

% “shot up”

72
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5  The correct choices are A and B. Paragraph 2 
explains that volcanoes can form in a variety of 
environments. It also notes they can a!ect the 
world by forming islands or causing destruction.

• C and D are questions that are answered in 
other parts of the passage. 

• E refers to lava, which is mentioned in the 
paragraph; however, the paragraph does not 
explain what lava is made from.

• F refers to a detail noted in the paragraph, that 
volcanoes can be found in deserts; however, 
the paragraph does not explain why this occurs.

DOK 1 RI.3.1

6  Part A
 The correct choice is D. In the context of 

the sentence, surface refers to the top part  
of the water.

• A is not correct because surface is not about 
something that comes into sight.

• B refers to breaking though something, as the 
lava does through the water, but surface is a 
thing, not an action.

• C is not correct because surface is the uppermost 
part of something, not the middle of it.

 Part B
 The correct choices are A and E. The phrases 

“from below” and “shot up” indicate that the 
water’s surface is above the lava, ash, and 
powdery rock from the erupting volcano.

• B and D incorrect. The phrases refer to 
powdery bits of rock that erupted from the 
underwater volcano and were blasted to the 
surface.

• C is incorrect because it refers to the lava, or 
liquid rock.

DOK 2 L.3.4a
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7. Part A

What is the main idea of “The Strange Power of Volcanoes”?

! Volcanoes are all the same inside.

" Volcanoes are found all over the world.

# Volcanic eruptions are the reason islands form.

$ Volcanic eruptions are a powerful force of nature.

Part B 

Choose three key details that best support the answer to Part A.

! A crater is the opening at the top of the volcano.

" Pressure from gases builds until lava and ashes are pushed out of the volcano.

# Volcanoes may spray lava, or they may ooze slow-" owing lava.

$ Volcanoes can cause changes around the world on land and underwater.

% Volcanoes can send huge ash clouds into the sky.

& Volcanoes can change the weather on Earth.

8. Which two questions are answered in paragraph 3?

! How does the magma chamber get ! lled?

" How does liquid rock get out of a volcano?

# How are smoke, ash, and lava different?

$ Why do volcanoes erupt in different ways?

% What is the crater of a volcano?

73

7  Part A
 The correct choice is D. The article describes 

how and why volcanoes erupt and gives 
examples of how powerful these eruptions 
can be, changing Earth and the weather.

• A is a detail stated in paragraph 3, but it is not 
the main idea.

• B is a detail described in paragraph 2, but it is 
not the main idea.

• C is a detail explained in paragraphs 1 and 2, 
but it is not the main idea.

 Part B
 The correct choices are B, D, and F. Each key 

detail identifies ways that volcanoes are very 
powerful.

• A is incorrect because naming one part of a 
volcano does not illustrate its tremendous 
power.

• C and E provide examples of what volcanoes 
can do, but they are not the best support to 
illustrate the powerful nature of volcanoes.

DOK 2 RI.3.2, RI.3.1

8  The correct choices are B and E. Paragraph 3 
explains the process for how liquid rock, or 
magma, erupts from a volcano and names many 
of its parts.

• A is not explained in the paragraph, which 
begins with the magma already in the 
magma chamber.

• C names three components of an eruption 
mentioned in the paragraph, but the 
paragraph does not contrast these 
three components.

• D references a fact noted in the paragraph, that 
eruptions can occur in di!erent ways, but the 
paragraph does not explain why these 
di!erences occur.

DOK 1 RI.3.1
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9. Extended Response How and why does a volcano erupt? How can volcanic eruptions 
affect Earth? Use details from the article “The Strange Power of Volcanoes” to 
support your answer.

Sample response: Volcanoes start below the earth with a magma chamber, 

which is a pool of hot, liquid rock. A pipe goes all the way up to a crater in 

the earth. There is a vent at the top of the crater, which is a crack in Earth’s 

surface. The liquid rock makes gases that build up pressure in the volcano. 

An eruption happens when these gases push up through the pipe and the 

vent. The eruption can cause lava and ash to spray out of the vent.

Volcanoes can makes big changes on Earth. One eruption created an island 

called Surtsey in 1963. The eruption lasted for three years. Another big 

change happened when Mount Tambora erupted in 1815. Because of its huge 

ash cloud, the summers were cold and cloudy all over the Earth for more 

than a year.

74

Review Responses
9  Responses will vary, but students should explain 

what happens during a volcanic eruption. They 
should also describe some of the changes that 
volcanoes have created, including the creation 
of Surtsey Island, the eruption of Mount 
Tambora in 1815, and consequent changes in 
the weather. See the sample response on the 
student book page.
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Review Unit Opener Self-Check
Ask students to complete the unit self-check on page 8 of 
the student book. Then have them discuss the items in the 
self-check with a partner. Encourage students to give each 
other examples from the lessons that show where they really 
began to understand the skill.

Finally, bring students together for a whole-class discussion. 
Ask them how knowing these skills have helped make them 
better readers. Remind them to use their Academic Talk words. 


